The Immortal Rooster and Other Stories

by Diane De Anda
Themes

Cultural acceptance

Assimilation

Coming-of-age

Generational conflict

The young Mexican American boy and girl characters in The Immortal Rooster and Other Stories encounter a variety of life situations full of joys and disappointments.   This collection of five short stories reflects how children learn and grow from dealing with the relationships in their world and surroundings.  

CRITIC’S PRAISE

“de Anda’s young characters bask in the warmth of family and community; they grow in beauty and confidence with the love and careful nurturing that they receive.”  —MultiCultural Review

“A delightful anthology of five ‘slice of life’ stories with a lyrical prose style perfectly suited to capturing the attention and engaging the interest of her young readers.”  —Children’s Bookwatch

TEACHING OVERVIEW

The Immortal Rooster and Other Stories consists of five separate short stories exploring the themes of animals as pets versus as creatures of the wild, differences in perceptions across generations, misunderstanding and understanding cultural traditions, and deeper issues of healing and following one’s dreams.  Geared for the upper elementary or middle school aged reader, the book lends itself to being worked with as a whole as well as to being worked with as independent stories.  

This teachers’ guide contains five specific story summaries with specific activities and comprehension strategies followed by ideas for Additional Reading and Other activities and Internet/Technology applications that may be applied to the whole book.  

This teacher’s guide offers Language Arts activities, which satisfy generalized content standards.  The teacher is encouraged to expand upon the following activities and to creatively substitute and/or incorporate other reading and writing activities into their Language Arts instruction.  

COMPREHENSION STRATEGIES

Under each story title, the teacher will find Before, During, and After Comprehension strategies which contain suggested activities for improving listening/speaking, reading, writing, and viewing skills.  (Note: For the purposes of this study guide, viewing skills refer to the student’s ability to understand and interpret visual images, messages, and meanings.)  

I.  “The Immortal Rooster” (pp. 1-11)
STORY SUMMARY: Ten-year-old Celia and her six-year-old sister Marta want to make the rooster their Grama Nacha brings home a pet.  They name the rooster and are shocked to overhear that it is to become Sunday dinner.  Their father makes it very clear as with his bare hands, he attempts to kill the rooster three different times.  But somehow the rooster has a will to survive and comes back to life after each attempt.  As a family, they decide that although the rooster cannot be kept as a pet, it is no ordinary rooster and deserves to live.  

COMPREHENSION STRATEGIES

BEFORE READING


Invite students to study the cover and title of the book.  Make predictions about the story using the cover art, the back cover writing, and the title.  Have students articulate and discuss themes and connections generated by looking at the front and back cover that cross cultures 

(i.e. names used for characters, universality of growing up and dealing with new and unknown experiences, attitude toward animals as pets versus as creatures of the wild, etc. Reading: themes and connections that cross cultures).


Ask students if any of them have animals other than cats or dogs at home (i.e. chickens, roosters, pigs, goats, horses, etc.).  Conduct a discussion about animals as pets versus as food or as creatures of the wild (L/S: connecting own experiences with experiences of others).


As Reading Progresses:

Assign “The Immortal Rooster” during one silent reading block and/or incorporate into assigned reading at home ( R: fluency, reading silently).   Have students refer to glossary regularly as they encounter Spanish vocabulary words or ideas triggered by the words (R: vocabulary development).


Pose your own or the following questions to students designed to improve or assess reading comprehension as story progresses (R: comprehension).   The questions can serve as prompts for in-class large or small group discussions (L/S: listening, speaking, appreciation).  As  an alternative, questions can be used for independent take-home writing assignments (W: variety of purposes; to express, to discover, to record, to develop and reflect on ideas, and/or to problem solve). 

Sample comprehension and discussion questions for full story might include:








1. What did Grama Nacha bring from the pound?  Why did she need help with the trunk of her car?



2. What did Grama Nacha remember about herself as a young girl?  



3. How do Celia and Marta come up with the name “Kiki?”  Why do you think they perceive the rooster as a pet?  



4. What name do the adults come up with for the rooster?  



5.  Do you believe roosters should be treated as pets?  Why or why not.



6. Why did Grama Nacha buy the rooster for her daughter’s family?



7.  How do the girls convince their father to spare the rooster?



8.  What does the father ultimately decide to do with the rooster?


After Reading:

Viewing Activities:


1.  Ask students to note the illustration on pg. 2.  Pose the question, “How does the illustrator portray Grama Nacha’s character?”  (V: interpretation; extending meaning of text).



2.  Ask students to view the illustration on pg. 8 and describe in their own words how this illustration adds to the meaning of the story.  Pose the question, “How does the illustrator portray the rooster and what kind of feeling is evoked as a viewer?”  (V: interpretation; extending meaning of text).



Writing Activities:












1.  Discuss the meaning of immortal or immortality.  Have students use examples from the story and write a short paragraph about what makes the rooster, though not truly immortal, seem immortal (W: purposes; to explain or describe).



2.  Assign the book Tuck Everlasting by Natalie  Babbitt and/or show the video movie “Tuck Everlasting” (approx. 90 minutes) as an extension or alternative activity to the previous discussion activity about “Immortality” (see “Additional Reading/Other Books” section).  Have students write a response piece focusing on the advantages and/or disadvantages of being immortal like the Tuck family (W: purposes; to reflect on ideas). 



3.  On pg. 7, the girls protested and said, “It’s a very different thing to eat someone you know personally!”  Ask students if they have ever experienced eating an animal that they named and knew.  If they have had such an experience, ask them to write about how it felt.  If not, have them imagine such a scenario and write a reflection piece on what they think it would feel like for them (W: purposes; to reflect on ideas and to express).

II.  “Dancing Miranda” (pp. 12-23)
STORY SUMMARY: Miranda loves to dance and becomes one with the rhythm when she dances to music.  She practices in her free time the way one whistles when they work or are content. With her group after school, she is one of ten girls preparing for the big day on stage at the Music Center downtown. Miranda is not too worried about being nervous because she knows the music will guide her. But during the final rehearsal, Miranda’s dance steps become heavy and unbalanced when she learns something new about her mother. Fortunately, the joy and lightness of being return to her steps when she grasps that her dancing lifts others as well.

Comprehension Strategies

Before Reading:

Ask students if they have ever been on stage or if they have had stage fright.  Mention that it is a common feeling for many people or performers.  In the story, Inez seems nervous for the big day on stage and Miranda doesn’t seem too worried at all.  Have students discuss why they think some people get nervous and others don’t get nervous at all (R: comprehension; using one’s knowledge and experience). 


In the story, Mrs. Sommers creates a visualization exercise for her group of ten girl dancers to ease the shock of dancing on a big stage in front of many people.  On page 15, she uses the imagery of the stage as a big beautiful shining star that floats above the heavens.  Read the passage and then encourage your students to come up with imagery of their own that would be appropriate for easing stage fright or for relaxation in general (R: comprehension; describing mental images that text evokes).


As Reading Progresses:


Assign “Dancing Miranda” during one silent reading block and/or incorporate into assigned reading at home ( R: fluency, reading silently).   Have students refer to glossary regularly as they encounter Spanish vocabulary words or ideas triggered by the words (R: vocabulary development).


Pose your own or the following questions to students designed to improve or assess reading comprehension as story progresses (R: comprehension).   The questions can serve as prompts for in-class large or small group discussions (L/S: listening, speaking, appreciation).  As  an alternative, questions can be used for independent take-home writing assignments (W: variety of purposes; to express, to discover, to record, to develop and reflect on ideas, and/or to problem solve). 


Sample comprehension and discussion questions for full story might include:


1.  Although Miranda has never danced on a big stage before, she has danced in many other places on her own.  Name at least three of those places. 



2.  How does Mrs. Sommers describe what the audience will see when the curtain goes up?



3.  What does Inez worry about most?  Why doesn’t Miranda seem worried?



4.  Why didn’t Mrs. Montero dance as a girl?  



5.  What kinds of observations does Miranda make for the first time about her mother after overhearing her conversation with Mrs. Sommers?  How does that change the way Miranda dances during the rehearsal?



6.  What was the most important part of Mrs. Montero’s conversation with Mrs. Sommers that Miranda did not overhear?  How does that make Miranda dance during the second part of rehearsal?



7.  Miranda discovers that not all of the best dancing is done on stage.  Describe what that means in your own words.


After Reading:

Viewing Activities:


1.  Ask students to note the illustration on pg. 14.  Pose the question, “How does the illustrator portray the dance practice?”  (V: interpretation; extending meaning of text).



2.  What do you think Miranda is thinking about on pg. 23?  What in her expression and body language supports your observation?  (V: interpretation; illustrator’s choice of elements).


Writing Activities:


1.  Have students conduct interviews about “Stage Fright” with people at school or in the community who have had experience acting on stage (L/S: interviewing).



2.  With students, find out what they already know about “Polio” by creating a graphic organizer using the word “Polio” as the topic.  Categories could include: information about the disease; cures for the disease; history of the disease; personal stories or anecdotes about the disease; etc. (W: inquiry; organizing prior knowledge).



3.  As an extension or alternative activity to the graphic organizer on Polio, have students frame their own questions about Polio and follow up with their own research on the topic for a short report (W: research).



4.  Offer students the opportunity to write to The Director of “Home for Handicapped (Polio) Children” in India for a newsletter to learn more about Polio and what the home does for children.  They can address the letter to:




Attn.:  The Director, Home for Handicapped (Polio) Children




LMS Compound




Trivandrum –695 033




Kerala, India









III.  “Tía Luisa” (pp. 24-34)
STORY SUMMARY: Eight-year-old Julio wakes one morning with an awful stomach-ache.  His mother sends for Tía Luisa, an old family friend who knows how to care for people when they get sick by using herbs and other natural things for cures.  After a strange dream and hearing rumors from his older brother about Tía Luisa, Julio insists that he wants a normal doctor and pink medicine.  Nevertheless, Tía Luisa comes to his bedside with hot tea, chicken soup and a deck of cards.  As a result, Julio learns the truth about Tía Luisa and himself.

Comprehension Strategies

Before Reading:

Ask students to jot down on a piece of paper what they do in their home when someone gets the flu.  Have them make a list or categories which include the kinds of foods, beverages, medicines, and-or cures used as well as traditions or routines (W: purposes, to express or describe).  Ask students to share their responses.   Highlight the attitudes behind health-care and the array of alternatives available (L/S: appreciation; culture).


Write the word “curandera” on the board.  Find out what students already know.  Inform students that one of the main characters, Tía Luisa, is considered a curandera.  Ask them what they imagine her to be like and why?  (R: comprehension; using prior knowledge, reading to fiond out).  As students share and respond, write their responses on a big sheet of paper and hang it as a visual during the study of this story.  Ask students to notice while they read if their assumptions or ideas about Tía Luisa match their initial ideas or not (R: literary response; observing and reacting to text).


As Reading Progresses:


Assign “Tía Luisa” during one silent reading block and/or incorporate into assigned reading at home ( R: fluency, reading silently).   Have students refer to glossary regularly as they encounter Spanish vocabulary words or ideas triggered by the words (R: vocabulary development).


Pose your own or the following questions to students designed to improve or assess reading comprehension as story progresses (R: comprehension).   The questions can serve as prompts for in-class large or small group discussions (L/S: listening, speaking, appreciation).  As  an alternative, questions can be used for independent take-home writing assignments (W: variety of purposes; to express, to discover, to record, to develop and reflect on ideas, and/or to problem solve). 


Sample comprehension and discussion questions for full story might include:


1.  What kind of thermometer does Julio’s mother use to take his temperature?  

What kind did his household use to use?  What does your household use?



2.  Describe what happens in Julio’s dream in your own words.



3.  How does Julio feel when he awakens from his dream?  Who does Julio think is standing at the foot of his bed right when he wakes up?



4.  On pg. 28, Julio’s mother says Tía Luisa is sort of like a nurse.  What does she mean exactly?  



5.  Why is Tía Luisa called Tía Luisa if she is not really Julio’s Tía?  Have you ever called anyone your aunt or uncle while growing up that wasn’t really your aunt or uncle?  



6.  What was Julio thinking when Tía Luisa pulled out a deck of cards from her apron?  Why did he have these thoughts?



7.  Why do you think Julio burst into laughter when Tía Luisa said, “Go fish!”


After Reading:

Viewing Activities:


1.  Ask students to note the illustration on pg. 26.  Pose the question, “How does the illustrator portray Julio’s dream?”  (V: interpretation; extending meaning of text).



2.  On pg. 33, how does the illustrator give the viewer visual information about Tía Luisa’s caring nature and Julio’s sickness?  What specific details are used?  (V: interpretation; illustrator’s choice of elements).


Writing/Reading Activities:


1.  In the story, there are numerous examples of descriptive language for feeling or being sick.  Share some examples with students: 


  -Pg. 24  “He felt his stomach do a somersault, and a queasy feeling bubbled up in his throat.”


  -Pg. 24  “My stomach feels all shaky and terrible.”


  -Pg. 27  “He felt like he was in a rowboat, his stomach sloshing to and fro with the waves.”


  -Pg. 29   “Julio responded with another groan as his stomach did a sudden cartwheel.”


  -Pg. 30  “Julio’s stomach made more Jell-O like bounces as he pictured Tía Luisa

entering his room with a bowl of hot chicken fat.”


Ask students to reread/skim through the story and find other descriptive examples that the author used to depict not feeling well (R: vocabulary development).


Have students come up with colorful examples of their own describing what a stomach-ache or not feeling good can be like for them (W: purposes, to describe or entertain).  Collect their samples and compile their responses into a class book.



2.  Read aloud the passage on pg. 27 describing Julio’s dream.  Have students share the mental images that come to their minds from the passage (R: comprehension; describing mental images that text descriptions evoke).  


Have students write/create their own “being in bed sick” dream.  Encourage them to include in their  descriptive passage language that evokes images and to incorporate some of their “stomach-ache” examples from the previous activity if applicable or appropriate (W: language usage; making writing vivid).



3.  Have students read the book Family Pictures by Carmen Garza-Lomas (see “Additional Reading/Other Books” section) especially noting pg. 28-29 (R: variety of texts for information or pleasure).



4.  As an alternative or extension to previous activity, have students go to the google.com  web site (see “Connecting with the Internet”) type in “curandera” and explore information about curanderas and/or curanderismo (R: electronic texts for information or pleasure).

IV.  “Mari, Mari, Mariposa” (pp. 35-49)
STORY SUMMARY: Young nature-lover Mari discovers that all kinds of butterflies can stick to her blouse if she removes just a little bit of the silky powder from their wings.  She loves wearing the butterflies until her eleven-year-old brother points out the consequences of her actions.  Without the ability to fly, her butterflies will not survive on their own.  Mari knows she has to do something to feed and protect them.  She remembers that just two doors away lives a  highschool science teacher named Mrs. Torres. Together, they find a solution for Mari’s tamed butterflies.

Comprehension Strategies

Before Reading:

Find out which of your students are nature-lovers.  Have them share their interests, knowledge and background with the group (L/S: purposes; gain information, appreciate).   


Inform students that the main character, Mari, is a nature-lover and particularly enjoys catching and being with butterflies.  Ask your students what they know about butterflies and make note of their comments on a large piece of chart or easel paper (R: comprehension; using prior knowledge and experience).  Have students make a copy for themselves on a sheet of notebook or blank paper to use during the reading of the story.


Ask students to add any relevant “butterfly” facts or information to their  list while they read (W: purposes; to record and/or discover).


As Reading Progresses:


Assign “Mari, Mari, Mariposa” during one silent reading block and/or incorporate into assigned reading at home ( R: fluency, reading silently).   Have students refer to glossary regularly as they encounter Spanish vocabulary words or ideas triggered by the words (R: vocabulary development).


Pose your own or the following questions to students designed to improve or assess reading comprehension as story progresses (R: comprehension).   The questions can serve as prompts for in-class large or small group discussions (L/S: listening, speaking, appreciation).  As  an alternative, questions can be used for independent take-home writing assignments (W: variety of purposes; to express, to discover, to record, to develop and reflect on ideas, and/or to problem solve). 


Sample comprehension and discussion questions for full story might include:


1. Why do you think Mari likes butterflies?  



2. What are the orange butterflies called?  What are the yellow ones called?  



3.  How does Mari get the butterflies to stick to her blouse?  



4. Why did Mari become sad and worried after her brother Antonio pointed out the consequences of her actions?



5.  Who does Mari go to for help?  Why?



6.  What ends up being the solution for Mari’s butterflies?  List the four main things that her butterflies need for survival.



7.  Do you think butterflies can be owned?  Why or why not.



8.  What does “entomologist” mean?  Do you think Mari will decide to become one in her future?  Support your response. 


After Reading:

Viewing Activities:


1.  Ask students to note the illustration on pg. 36.  Pose the question, “How does the illustrator portray Mari’s fondness for butterflies?”  (V: interpretation; extending meaning of text).



2.  Study the scene on pg. 46.  Make your own version of the greenhouse, butterflies, Mari and Mrs. Torres (V: production; complement meaning of text). 


Writing/Reading Activities:


1.  Mari feels a sense of responsibility and duty to protect the butterflies after altering their ability to fend for themselves.  Have students write a journal entry about something that they feel they have a sense of duty or responsibility for  in their lives (R: literary response; journal writing; W: purposes, journal writing).



2.  Have students conduct a mini-research paper/project on butterflies.  Encourage them to use multiple sources like electronic texts (see google.com specific link to “butterflies as pets” under “Connecting with the Internet”), experts, print resources (see The Butterfly Book..., under “Additional Reading/Other Books” section), reference materials, etc. (R: inquiry/research), and to frame questions to direct their research (W: inquiry/research).



3.  Have students find and select some poems to read on or about butterflies

(R: variety of texts).  In addition, have students draft and write a poem of their own about a butterfly or butterflies (W: purposes; poems).  As an extension, encourage students to read out loud either a poem they found and liked or the one they wrote (L/S: audiences; to present). 

V.  “Visitors” (pp. 50-67)
STORY SUMMARY:   The family dogs take care of the first sharp toothed visitor to the Ríos house. But Mr. Ríos finds the motherless baby. He puts the creature in their old rabbit hutch and agrees to let his sons temporarily care for it.  Ten-year-old Sergio and his six-year-old brother Rudy do the best they can to feed and care for their new guest.  But they discover an opossum is a very complicated creature. Their companion refuses to eat or become friendly.  As a family, they decide to send the little opossum to a Rescue Way-Station up north where someone will let him free into the forest.  A few days later, the boys see an innocent opossum dead in the street.  They are happy that their visitor is safe from dogs and the dangers of a big city.

Comprehension Strategies

Before Reading:

Assign students the task of bringing in pictures and information about opossums.  Encourage them to use the library, Internet, magazines and encyclopedias (R: research/inquiry; using multiple resources).  Free up an area in the room or bulletin board space for their findings during the study of this story.


Conduct a discussion about animals as creatures of the wild versus as companions or pets (Revisit pre-reading discussion from the story “Immortal Rooster” if appropriate).  Have students break into small groups of three’s or four’s and discuss.  Be sure students include in their discussion aspects of responsible animal care versus pet care, attachment issues of a pet versus separation issues of a creature to be released, and any other responsibilities associated with taking in a wild animal versus a pet (L/S: purposes; to organize ideas).


Ask each group to make a Venn Diagram capturing the ideas of their discussion (W: inquiry; organizing prior knowledge).  Have students place the title “wild creature” above one big  circle and the title “pet”  above the other big circle with a large area of space in overlap or  intersection of both circles.  Instruct students to put similarities of their observations in the intersection area and to write out the distinctions or differences they came up with in the large open areas under the appropriate title.  Have each group share their Venn Diagram as a way to summarize their group discussion  with the whole class (L/S: purposes; summarizing spoken ideas).

As Reading Progresses:


Assign “The Visitors” during one silent reading block and/or incorporate into assigned reading at home ( R: fluency, reading silently).   Have students refer to glossary regularly as they encounter Spanish vocabulary words or ideas triggered by the words (R: vocabulary development).


Pose your own or the following questions to students designed to improve or assess reading comprehension as story progresses (R: comprehension).   The questions can serve as prompts for in-class large or small group discussions (L/S: listening, speaking, appreciation).  As  an alternative, questions can be used for independent take-home writing assignments (W: variety of purposes; to express, to discover, to record, to develop and reflect on ideas, and/or to problem solve). 


Sample comprehension and discussion questions for full story might include:


1. What does Mrs. Ríos see during the middle of the night?  How does she try to take care of the intruder?



2. How did Mr. Ríos know the animal was an opossum and not a rat?



3. What characteristic is common to opossums when they get trapped or scared?  Why didn’t it work for that particular opossum at the Ríos’ place?



4. What did Mr. Ríos find later that same day in the dog house?  What is “the deal” that he makes with his sons Sergio and Rudy?



5. How does Mrs. Ríos make it clear that the creature is not a pet?  Do you think it is possible for an opossum to be a pet?  Why or why not?



6. What kinds of food do the boys try to feed to Bravo?  How else does Rudy try to be friendly and cheer up Bravo?  What else would you try to do?



7. Where does Bravo end up going?  



8.  What happens several days after Bravo’s departure that confirms for Rudy and Sergio that as a family they made the right decision?


After Reading:

Viewing Activities:


1.  Ask students to study the illustration on pg. 52.  Pose the question, “What details are used to indicate surprise, time of day, and situation of scene?”  (V: representation; how choice of elements help to represent text’s meaning).  



2.  How does the illustration on pg. 58 reveal a sense of compassion for the opossum?  (V: interpretation; extending meaning of text).


Writing/Reading Activities:


1.  On page 64, Rudy remembers that his teacher had said that “music soothes the savage beast.”  In the story, he thinks of three songs to cheer up Bravo: Old MacDonald Had a Farm, Cielito Lindo (see attached glossary for pronunciation and translation of chorus or go to  google.com under “Connecting with the Internet” and type in “Cielito Lindo” for entire song), and the Happy Birthday song.   For fun, review these songs with the class. Ask students to brainstorm and come up with a different song that they think could be used to cheer up someone.  Have them write out the words or xerox the song from an appropriate source, and read or sing the song they know out loud to the class (R: fluency; understanding of text, engaging the listener).  As an alternative or extension, have students create and write their own upbeat or cheerful song (W: purposes; to express or entertain).  



2.  Have students write a letter to “The National Opossum Society” for brochures or information (W: connections; letter writing) at:  




The National Opossum Society




Post Office Box 21197




Catonsville, MD 21228

This activity relates to activity #3 under “Other Follow-up/Extension Activities.”  



3.  As an alternative to the previous activity, have students visit the opossum.org web-site (see “Connecting with the Internet”) and have them paraphrase or summarize the information they receive with the class (R: comprehension; to inform).



4.  On pg. 66, the story mentions that the opossum will be safe from “all the dangers of the big city.”  Ask students to interpret for themselves what that means and offer their own observations with the class (R: literary response; reacting to text).  Have students write a short paper explaining what they perceive are “all the dangers of a big city” for an opossum 

(W: purposes; to reflect on ideas, to explain).

Connecting with the Internet/Technology:

www.ajkids.com (Ask jeeves for kids.  Useful specific topics/research projects.  Site enables quick searches in an easy to use “kid  friendly” question format).


www.evld.org (Go to “kids page” and click on  “kids catalog” link.  When  “Marmot Kids Online” appears click on “browse it”  and then on “subjects” for an excellent way to explore related books on specific subjects).


www.google.com 



-(Type in “Butterflies as Pets” and click on link “Classroom Animals and Pets-Insects-Butterflies” for an excellent online resource to information about butterflies, teacher lesson ideas, and kid related resources).  This link supplements, “Mari, Mari, Mariposa.”



-(Type in “Cielito Lindo” and click on links that contain the words for entire song and that have an English translation “traduzca” option for analysis and understanding).  This link supplements, “The Visitors.”



-(Type in “Curandera” and click on link “A Curandera’s Concept of Medicine and Wellness” or the link “Elena Avila, RN,MSN, Curandera” for background information.  Many other links are available to explore via this page).  This link supplements, “Tía Luisa.”



-(Type in “Polio in Children” and click on link “Home for Polio-Handicapped Children” or the link “The Polio Home” for information about children with polio in India.  This site is inspirational and moving as well as informative.  For medical related information on polio, click on the link “Medical Library: Polio Vaccine: Children’s Health Update). This link supplements, “Dancing Miranda.”


www.opossum.org (This site offers direct access to the organization “The National Opossum Society” which contains a wide assortment of opossum related information, their care, and current rehabilitative programs).  This link supplements, “The Visitors.”


www.yahooligans.com (Kid friendly directory for kid-specific topics).

Other Follow-up/Extension Activities:


1.  Organize a field trip to a local animal shelter, the zoo, a nearby farm, or an animal rehabilitation center if available.  Have students focus on how animals are being treated and cared for as well as observe how the different kinds of living environments/circumstances influence their livelihoods.  Ask students to keep a log of their observations (W: purposes; note-taking).



2.  As an alternative or extension to the previous activity, invite an animal expert as guest speaker into your classroom.  Have students work in small groups and generate a list of questions beforehand (W: inquiry; frame questions).  Ask students to take notes during the guest speaker’s presentation (W: inquiry; taking notes from authoritative sources).



3.  Have students research and choose an animal rescue way station, a raptor center or other animal  rehabilitation center (anywhere in the US) to write a letter to for brochures or information (W: connections; letter writing).  Have them paraphrase or summarize the information they receive with the class (R: comprehension; to inform).  Similar to “Writing/ Reading Activity” #2 for “The Visitors.”



4.  Have students redesign the front and back book cover.  Have them experiment with one of the other stories as the main part of the title and recreate the book cover illustration, book title (i.e. Tía Luisa and Other Stories), and back cover story summaries.  Encourage use of technology in their writing and designing (W: writing process; using available technology to support aspects of creating texts).

Additional Reading/Other Books:

Alday, Gretchen.  Devoted Friends: Amazing True Stories about Animals Who Cared, (144 pg.).  A collection of over seventy anecdotes about extraordinary behavior in animals, the animals of famous people throughout history and literature, and extrasensory perception in animals.  


Babbitt, Natalie.  Tuck Everlasting, (139 pg.).  The Tuck Family is confronted with an agonizing situation when they discover that a ten-year-old girl and a malicious stranger now share their secret about a spring whose water prevents one from ever growing older.  Also available as a movie in most video stores.  (Potential supplement to “The Immortal Rooster” in terms of exploring the subject of  immortality). 


Delton, Judy.  Luck Dog Days, (69 pg.).  The Pee Wee Scouts celebrate “Help-A Pet Month” by visiting the animal shelter, having a rummage sale to raise money for the shelter, and acquiring a new mascot.    


Garza-Lomas, Carmen.  Family Pictures, (30 pg., bilingual text).  The day-to-day experiences of a young girl in a traditional Hispanic community form the basis of this lovingly told, beautifully illustrated book.  Garza’s memories of childhood are an “inspired celebration of American cultural diversity.”  (See page 28 “Curandera” to supplement the reading or study of “Tía Luisa”).


Hamilton, Kersten R.  The Butterfly Book: A Kids Guide to Attracting, Raising and Keeping Butterflies, (40 pg.).  Explains how to attract, identify and raise butterflies.  “This book brings the wonder of the natural world to your backyard.”  (Nice supplement to “Mari, Mari, Mariposa”).  


Palatini, Margie.  The Perfect Pet, (32 pg.).  After Elizabeth’s parents do not agree with her various suggestions for the perfect pet, she discovers a solution.  


Peck, Robert Newton.  A Day No Pigs Would Die, (139 pg.).  To a thirteen-year-old Vermont farm boy whose father slaughters pigs for a living, maturity comes early as he learns “doing what’s got to be done.”


Weaver, Lydia.  Close to Home: A Story of the Polio Epidemic, (55 pg.).  Set in 1952 during the polio epidemic, this is the story of fifth-graders Betsy and Leticia, who try to enjoy their summer vacation amidst their fear of catching the illness.  Meanwhile, Betsy’s mother and other scientists are working to develop a vaccination to prevent polio.   (Use as extended reading option for “Dancing Miranda”).
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GLOSSARY OF SPANISH TERMS
1.  “THE IMMORTAL ROOSTER”
VOCABULARY:



Ay, m’ija (ah’ee  m-‘ee-hah)

Oh, my daughter

NAMES & PLACES:



Carmen



Los Angeles




Celia




Patio




Grandma Nacha







Marta




Sal

2.  “DANCING MIRANDA”
VOCABULARY:



Ay, m’ija (ah’ee  m-‘ee-hah)

Oh, my daughter




M’ija (m-‘ee-hah)


My daughter

NAMES & PLACES:



Inez




Miranda



Patio




Mrs. Montero

3.  “TÍA LUISA”
VOCABULARY:



Abuela (ah-bweh-lah)

Grandmother




Abuelos’ (ah-bweh-lohs)

Grandparents’




Ay, m’ijo (ah’ee  m-‘ee-hoh)

Oh, my son




Con el paciente


With the patient




(kohn ehl  pah-see-‘ehn-teh)




Curandera (coo-rahn-deh-rah)
Healer




El pollo (ehl ‘poh-yoh)

The chicken




M’ijito (m-ee-‘hee-toh)

My darling or little son




M’ijo (m-‘ee-hoh)


My son




No m’ijo (m-‘ee-hoh)


No my son




No, no te preocupes


No don’t you worry




(noh, noh teh preh-oh-coo-pehs)




Te de manzanilla (teh deh 

Chamomile tea




mahn-sah-nee-yah)




Tía (tee-ah)



Aunt




Todo está muy caliente

Everything is too hot




(toh-doh eh-‘stah ‘moo-ee 




cah-lee-‘ehn-teh)




Uno, dos, tres, cuatro...

One, two, three, four...




(oo-noh, dohs, trehs, kwah-troh)

NAMES & PLACES:



Julio




Lalo




Nena




Tía Luisa

IV.  “MARI, MARI, MARIPOSA”
VOCABULARY:



Chinchillas (cheen-chee-yahs)
Chinchilla (small squirrel-like rodent)




Cochinillas (coh-chee-nee-yahs)
Cochineal Insect (a small bright red









insect)




Mariposa (mah-ree-poh-sah)

Butterfly

NAMES & PLACES:




Antonio



Patio




Mari




Mrs. Torres

V.  “THE VISITORS”
VOCABULARY:



Abuelos (ah-bweh-lohs)

Grandparents




Bravo (brah-voh)


Wild and fierce, also brave




M’ijo (m-‘ee-hoh)


My son




Cielito Lindo (cee-eh-lee-toh

Beautiful little darling, my love, 




leen-doh)*



or pretty one




Papas fritas (pah-pahs 

French fries, fried potatoes




free-tahs)

NAMES & PLACES:



Bravo




Patio




Mr. Ríos




Mrs. Ríos




Sergio

CIELITO LINDO (The chorus):
“Cielito Lindo”
(See-eh-lee-toh   Leen-doh)


Ay, ay ,ay, ay canta y no llores,      


Ay, ay, ay, ay sing and don’t cry


(Ah’ee, ah’ee,  ah’ee, ah’ee  can-tah  ee  noh  yoh-rays)


Porque cantando se alegran   



Because singing, my love


(Pohr-keh  cahn-tahn-doh  seh   ah-leh-grahn)


Cielito lindo, los corazones.  



Brings joy to the hearts.


(See-eh-lee-toh   leen-doh,  lohs   koh-rah-sohn-ehs)

